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ABSTRACT The teaching methods used in entrepreneurship education are a lynchpin for university students to become
graduate venture creators in the economy. However, many university graduates in Nigeria remain unemployed even after
receiving an entrepreneurship education. This positivistic study examines the entrepreneurship teaching methods used
in three public universities and the effects on the entrepreneurship development of millennials. The research used a
census of 357 millennials who are in their final year of studies at three Nigerian public universities. Data was collected
using a structured questionnaire and analysed using multiple regression. The findings reveal that teaching “through”
entrepreneurship has a major contribution to the entrepreneurship development of millennials, while teaching “about”
entrepreneurship, which many Nigerian universities adopt, depicts a negative effect. The study concludes that teaching
methods significantly affect the entrepreneurship development of millennial students in public universities in Nigeria.
There is an urgent need for lecturers in the universities to revisit how they teach entrepreneurship and adopt teaching
methods that are effective in enabling students to practice rather than just become theoretically aware of entrepreneurship
during the university education.

INTRODUCTION migration en masse to developed countries
(Donkor 2021).

Without effective methods of teaching en- Effective teachers in EE know their students

trepreneurship education (EE) in the university,
graduate venture creation will not be achievable
in many African countries. Andah et al. (2019: 184)
assert that “graduate venture creation is viewed
as the ability to start-up ventures without a paid
form of employment”. The question of how to
teach entrepreneurship is fundamental for aca-
demics and makers of government policy con-
cerned about graduate unemployment and its
potential adverse effects, for example, fueling
looting, insurgencies, terrorist activity, and youth

Note: This paper has no conflict of interest whatsoever.

and how to teach them. Most of the students in
the university today are the millennial genera-
tion born between 1982-2000 (Strauss and Howe
2010). Millennials are digital-savvy. They have
stronger team instincts and close peer ties and
are more accepting of diversity than their fore-
fathers (McNeill 2011). Justice and societal is-
sues are fundamental to Millennials. They do,
however, have a limited attention span. EE edu-
cators must modify their teaching methods to
meet the particular features of the millennial gen-
eration, which now dominates university class-
rooms. Millennials are connected to peer groups
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all across the world. Millennials are thus the first
generation to grow up in a fully global society.

Educators of entrepreneurship in Africa need
to be familiar with two key issues: the distinc-
tion between enterprising education and EE and
narrow and comprehensive rationales of entre-
preneurship. First, it is salient for African educa-
tors to understand the nuances in the meaning
and focus of EE among North American and Eu-
ropean scholars (Hagg and Gabrielsson 2020).
Scholars of EE in Europe focus on “enterprising
education”. This embraces small business man-
agement and entrepreneurial behaviour. This
view of EE by European scholars is different
from North American scholars who focus on EE,
which is about the entrepreneur starting an en-
terprise and the issues that come with starting a
new venture. With this nuance, the interesting
question is about how educators of EE in Africa
situate themselves in this discourse. There are
times when the notion of EE from North Ameri-
ca, which focuses on the narrow context of en-
terprise formation, is merged with an enterpris-
ing approach in terms of human growth, mental-
ity, skills, and talents more broadly. There is a
continuous debate regarding whether the pri-
mary focus of EE should be the formation of
new businesses or developing the individual's
entrepreneurial competences for life (Neck and
Corbett 2018). Curricula design, teaching meth-
ods, roles of learners, and desired learning out-
comes are all influenced differently by EE view-
points. The main flaw is that scholarly knowl-
edge of education in EE is lacking (Hagg and
Gabrielsson 2020). It is compelling to implore
researchers to explore the effectiveness of dif-

ferent teaching methods in achieving the de-
sired outcome of enterprising education (for ex-
ample, enterprising behaviour and small busi-
ness management), which is different from EE
(for example, venture creation, entrepreneurial
individual) or both.

Second, the teaching methods a lecturer may
adopt in EE are shaped by narrow and compre-
hensive rationales of entrepreneurship. The nar-
row explanation of EE is praxis-oriented and fo-
cuses on start-a-firm activity (Hagg and Gabri-
elsson 2020). EE is useful for a small percentage
of students who want to start their own busi-
ness. In most universities and colleges, the re-
stricted viewpoint of EE emphasises entrepre-
neurship awareness activities, new enterprises,
and new enterprise survival and growth. The
holistic rationale of EE, on the other hand, cov-
ers entrepreneurial thinking, dissemination of
new pedagogies, learning activities which cross-
discipline boundaries, and business-related in-
formation found in the business arena (Hagg
and Gabrielsson 2020). The comprehensive ra-
tionale of entrepreneurship goes beyond ven-
ture creation. The comprehensive rationale up-
holds that teaching entrepreneurship needs to
focus on various levels. As a result, teaching
entrepreneurship must address individual men-
tal states and behaviours, specific conditions
(new enterprise formation, corporate venturing,
and acquisition of existing enterprises) and cul-
ture (Fayolle and Klandt 2006: 2). Entrepreneurial
behaviours, abilities, and qualities, cultivated via
suitable pedagogies and experience, are critical el-
ements of ‘feeling” what it is like to be an entrepre-
neur (Gibb 2006: 3). Table 1 reflects the variety of

Table 1: Narrow and comprehensive perspectives of entrepreneurship in the university

Rationales

Narrow perspective

Comprehensive perspective

Overall rationale

Learning outcome rationale

Teaching rationale
Macro-economic rationale

Turning students into entrepreneurs
Praxis and get close to real-life
entrepreneurs and firms

Instrumental ‘doer’ skills

Knowledge transfer
More knowledge-intensive start-ups
in the economy

Fostering entrepreneurial students
and graduatesEnhance creativity,
develop personal attributes and
make students “feel” what it is
like to be entrepreneurial as a
vital outcome

Opportunity recognition and
evaluation skills

Knowledge facilitation

Improved knowledge spillover
from universities

Source: Authors
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logic underpinning the narrow and comprehensive
perspectives of entrepreneurship.

Nigerian University Commission has made it
mandatory that before any student graduates
from the university, they must have entrepre-
neurship skills to address graduate unemploy-
ment in Nigeria (Ighokwe-Ibeto et al. 2018). The
rate of youth unemployment has increased from
40 percent to 53 percent in the fourth quarter of
2020 (National Bureau of Statistics 2020). For
this policy to succeed, there are two scholarly
issues. First, adding an entrepreneurship course
here and there is inadequate to address gradu-
ate unemployment if the methods of teaching
EE are ineffective or not aligned to the needs of
learners, especially in a digital era. Andah et al.
(2019) add that there is a need to regularly re-
view the curriculum content on entrepreneur-
ship education in Nigeria to increase venture
creation among graduates. Second, there is a
general lack of consensus and enthusiastic at-
tention by researchers on the aspect of “what”
is taught in EE and “how” it should be taught
(Hagg and Gabrielsson 2020). In the light of this
scholarly gap, the current quantitative study
investigates “how” the teaching methods used in
EE in Nigeria’s universities could develop an en-
trepreneurial mindset and practice among millenni-
als. This study is valuable as it responds to the call
for focused research on how the methods used to
teach EE effectively develop entrepreneurship
among students.

Objectives of the Study

Specifically, the study is poised to examine
the following:

1. Examine the effect of teaching methods
on the entrepreneurship development of
millennials in Nigerian universities.

2. Examine whether teaching methods used
in Nigerian universities are effective to turn
millennials into start-up entrepreneurs.

Literature Review

Understanding the Evolution of Teaching
Methods of EE

The teaching of EE is a contemporary chal-
lenge that has evolved since the 1980s. Notably,
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the 1980s reflect a predominantly teacher-ori-
ented era within the pedagogy of teacher-cen-
tred teaching (PTCT). Pedagogy is traceable to
paidagogos in Greece, an enslaved person who
accompanied boys to and from school, taught
them basic etiquette and educated them after
school (Shah and Campus 2021). Over the years,
the meaning of pedagogy has become complex.
Scholars are talking about narrow and broad or
sociocultural conceptions of pedagogy (Shah
and Campus 2021). One example of the narrow
definition of pedagogy is “the science of teach-
ing”, or teaching techniques and strategies in
schools (Zhou and Brown 2015). This is narrow
because it only focuses on what happens in the
classroom. Another narrow definition depicts a
technicist view of pedagogy. In this vein, peda-
gogy is a technical matter. It upholds that good
teaching practices are neutral and universally
applicable (for example, best practices) and trans-
ferable across different countries (Vavrus 2016).
The technicalist perspective of pedagogy is crit-
icised for simplifying the teaching and learning
process. It isolates and separates teaching meth-
ods and practices in the classroom from con-
nections, motives, and knowledge creations in a
historical and social context of teaching (Shah
and Campus 2021). Pedagogy in a broad or so-
cial-cultural sense applies to any purposeful
activity by one person to improve the learning
of another. The sociocultural approach to teach-
ing considers technical and non-technical fac-
tors that impact classroom interactions and prac-
tices (Murphy 2008). Pedagogy is not only about
what occurs in the classroom. It necessitates
understanding the interactions among instruc-
tors, students, the learning environment, and
the rest of the world (Shah and Campus 2021).
The approach to teaching EE in the 1980s
required teachers to construct and manage the
learning environment. In a well-structured class,
teachers explain to their pupils the learning top-
ic and how they learn (Zhou and Brown 2015).
The approach strengthens the teacher’s author-
ity in the classroom and presupposes that pu-
pils are obedient (Hattie and Zierer 2018). Freire
(1972) discussed banking education in his book
Pedagogy of the Oppressed, which refers to pro-
fessors filling students’ brains with the contents
of their narration rather than training them to be
critical thinkers. In this way, education becomes
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merely “an act of depositing “knowledge in-
formed by the assumption that teachers are
knowledgeable while students are ignorant (Hat-
tie and Zierer 2018). Traditional teaching ap-
proaches proved ineffective for EE. Experiential
activities and working with or alongside actual
entrepreneurs emphasised the need to “take ac-
tion”. Business plans arose as a unique teach-
ing approach, and they were an essential aspect
of the “narrow” perspective of EE’s. In the 1990s,
interest in action-oriented teaching grew along-
side traditional instructor-centred techniques of
seminars, guest lectures, case studies, and as-
signed readings (Gartner and Vesper 1994). Dur-
ing this time, researchers came to a more com-
mon understanding of the requirement for a prac-
tice-oriented approach to represent “real-world
contexts.”

The 1990s are notable for experimentation,
with entrepreneurship researchers adopting ex-
periential and problem-based teaching method-
ologies and practices to promote classroom
learning. Scholars were interested in better un-
derstanding the process of learning by the en-
trepreneur. In the 2000s, EE classes began to
emphasise “lived experience,” or real-world
learning situations. Practical knowledge was
generated and shown via cooperation and cre-
ativity in a real-life context. Teachers created real
learning environments to provide entrepreneur-
ial students with dynamic and engaging entre-
preneurial experiences. Simultaneously, the fo-
cus was on distinct and diverse circumstances
in which entrepreneurship might be conducted
and recognised. The diversity of these circum-
stances includes start-up, growth entrepreneur-
ship, technology entrepreneurship, public sec-
tor entrepreneurship, immigrant entrepreneur-
ship, and social entrepreneurship, to mention a
few. During the 2010s, the discipline shifted to a
more student-centred approach, with a continu-
ous emphasis on action in the teaching meth-
ods, generally based on constructivist learning
techniques. The pedagogy of learner-centred
teaching (PLCT) upholds learning as an active
and interactive process that focuses on stu-
dents. Instruction is tailored to the developmental
level of students, and teachers’ aid learning by
giving a variety of experiences (Zhou and Brown
2015). Learning in the PLCT emphasises student
discovery of information rather than instructor
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telling. As a result, instructors are willing to take
on amore democratic and less authoritarian role.
The difficulty with PLCT is that it necessitates a
variety of adaptable classroom setups, ample
time, a variety of materials, and small class num-
bers. Over time, a systemic approach has arisen,
emphasising the interaction between the per-
son and society. In 2015, constructivist and ex-
periential learning theories dominated modern
EE, with students being encouraged to learn
through design thinking as a potent approach
to teaching EE.

The evolution of pedagogy in EE, providing
answers to key questions related to instructor,
content, target, and teaching methods. Howev-
er, the evolution of teaching methods according
to Hagg and Gabrielsson (2020: 835) have been
categorised into four periods namely; The first
category is the period of teacher-orientated
teaching (1980-1989). This period is described
as the didactic teaching methods which cover
lectures, guest lectures and case studies. Here,
business plans were the core feature in teach-
ing. The second category is the period of pro-
cess-orientated teaching (1990-1999). In this era,
teaching methods are didactic and action-ori-
ented and is centred on business plans, lectures,
guest lectures and case studies. This category
of teaching is based on increasing the use of
simulation. The third category is the period of
context-oriented teaching which focused on
experiential learning (action and reflection) (2000-
2009). The teaching method in this period focused
on increasing the use of real-life ventures as ve-
hicles for learning. Finally, is the period of learn-
er-oriented teaching (2010-date). This period,
teaching is based on experiential and construc-
tivist on learning entrepreneurship as a method. In
this period, teaching methods focuses on leaning
start-up and business model canvas.

There is a variety of teaching methods avail-
able for use by educators of EE. It is not easy to
organise them in a relevant, mutually exclusive
and collectively exhaustive manner. However,
Esmi et al. (2015: 174) identified and classified
various teaching methods of EE into three, name-
ly interactive, direct and practical-operational.
The framework which categorises teaching meth-
ods and their respective elements used in a study
in Iran by Esmi et al. (2015: 174) are as follows.

1 Direct teaching-learning methods: Invit-
ing guest entrepreneurs, mentoring, offi-
cial speech-seminars, video watching and
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recording, training in extracurricular activ-
ities, training in specialised lessons, small
business mentoring, entrepreneurship
tutoring.

2. Interactive teaching-learning methods:
Process-oriented learning, learning from
mistakes - interviewing entrepreneurs,
bilateral learning, group discussion, net-
working, discussion, problem-oriented
learning, action learning.

3. Practical-operational teaching-learning
methods: Role-playing - training work-
shops - site visiting - class practice -re-
search projects — business planning -
starting a business - studying nature -
investment projects - practical experience.

The relevance of the teaching methods iden-
tified in Iran for a study in Nigeria is critical due
to cultural differences. Notably, extant research
on EE in Nigeria has confirmed the use of teach-
ing methods for EE identified by Esmi et al. (2015).
For example, Andah et al. (2019) identify teach-
ing methods for EE in Nigeria, such as writing
business plans, professional classes, case stud-
ies, and mentoring. Audu et al. (2014) identified
the use of practical activities and demonstra-
tion, while Okoye (2017) is aware of simulation
and computer-assisted instruction in teaching
EE in tertiary education institutions.

Three Themes for EE Provision

There is a variety of objectives underlying
methods of teaching EE. For example, Hytti and
O’Gorman (2004) propose three categories of
objectives for the teaching methods of EE. They
are transferring or facilitating knowledge of en-
trepreneurship, teaching students to become en-
trepreneurial, and stimulating the entrepreneur or
the venture creator in an individual. It is sound to
illuminate that Sirelkhatim and Gangi (2015) have
identified three generic themes of EE provision
and their teaching methods which are interesting
for this study.

Teaching About Entrepreneurship

The first theme illuminates how the teaching
of EE is theoretically-oriented. It dwells on cours-
es that educate students “about” entrepreneur-
ship. The goal is to raise entrepreneurship aware-
ness among students, inspire them to explore
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entrepreneurship as a career, and urge them to
seek self-employment (Sirelkhatim and Gangi
2015). Inthis regard, teachers introduce the key
scholars and theories of entrepreneurship to stu-
dents. Teaching about entrepreneurship is in-
sufficient without experience of what it is like to
be an entrepreneur. The key content when teach-
ing about entrepreneurship includes the busi-
ness plan, entrepreneurial attributes, awareness
of business life cycle, personality traits, busi-
ness success, how individuals think and act
entrepreneurially, and entrepreneurial awareness
(Sirelkhatim and Gangi 2015). Traditional man-
agement disciplines, including marketing, finance
management and small business management,
are also taught in this approach of providing EE.
The student is mostly a passive observer in most
classrooms. The most prevalent teaching ap-
proaches are lectures, guest speakers, and case
studies from academic books (Esmi et al. 2015).

Teaching for Entrepreneurship

Another option to provide EE is through prac-
tical, hands-on classes that teach “for” entre-
preneurship. The goal is to inspire pupils and
increase their desire to become entrepreneurs in
the future. Teaching “for” entrepreneurship is
concerned with the substance of curriculum for
skills-based methods. The objective of teaching
for entrepreneurship is to help students under-
stand the actual workings of the enterprise or
business. As such, the classes cover content
such as business idea generation, building
teams, business planning, creativity, invention,
inspiration, identification and evaluation of op-
portunity, selling, networking, and the risks in-
herent in entrepreneurship, adaptation to cus-
tomer, market and internal change, and expecta-
tion and acceptance of failure in a business (Sire-
Ikhatim and Gangi 2015). What is critical in teach-
ing “for” entrepreneurship is the principle of
“learning by doing” and practical approaches
to teaching. Simulations, self-directed activities,
teaching which by a team of academics and en-
trepreneurs as practitioners, mentorship, and
networking with different key stakeholders (for
example, entrepreneurs, suppliers, members of
distribution channels) are pivotal to helping stu-
dents understand how different enterprises work
(for example, commercial, social enterprises)
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(Sirelkhatim and Gangi 2015). Practical experience,
starting enterprises, business strategies, class prac-
tice, workshops, role play and research projects
are examples of practical-operational teaching
approaches.

Teaching Through Entrepreneurship

Finally, teaching “through” entrepreneurship
seeks to graduate entrepreneurs, assist in form-
ing new businesses, and build entrepreneurial
skills (Bridge et al. 2010). Teaching via entrepre-
neurship involves students learning “with” and
“through” actual business, allowing them to ex-
perience “becoming” entrepreneurs rather than
“pretending” to be entrepreneurs. The empha-
sis is also on getting a sense of how market
forces work in real life. Teaching via entrepre-
neurship includes pitching business ideas to
potential investors and working with established
or emerging entrepreneurs. Business simula-
tions, incubators, internships to build and de-
ploy breakthrough products for actual clients,
and live projects by students to interact with
real business people are examples of teaching
through entrepreneurship. Experiential learning
and learning by doing are essential components
of EE, and they are linked to entrepreneurial learn-
ing-teaching “through entrepreneurship”, Teach-
ing “through” entrepreneurship requires students
to act and role-play. Apprenticeships are distin-
guished by less classroom instruction to pre-
pare students to become entrepreneurs. In a
nutshell, teaching through entrepreneurship is
more learner-centred and focuses on develop-
ing entrepreneurial skills rather than just deliv-
ering information. This study used two compre-
hensive lists of teaching methods relevant to EE
compiled by Sirelkhatim and Gangi (2015) and
Esmi et al. (2015) for comparison. The compari-
son assured that the techniques studied includ-
ed all three of EE’s requirements and teaching
approaches categorised as direct, interactive and
practical learning methods.

METHODOLOGY

This study adopted a positivistic research
paradigm and descriptive research design. The
study focuses on final year students of the 2020/
2021 academic year at three Departments (Entre-
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preneurship, Marketing and Business Adminis-
tration) of the selected universities, namely:
Chukwuemeka Odumegwu Ojukwu University
(COOU), Delta State University (DELSU) and
Benue State University (BSU) respectively. The
three universities under study were conveniently
selected from three geo-political zones of South-
east, South-south, and North-central Nigeria.
The study population is 357, which comprises
78 students in the Department of Entrepreneur-
ship studies (COOU), 132 students in the De-
partment of Marketing (DELSU) and 147 stu-
dents in the Department of Business Adminis-
tration (BSU). The students were millennials and
studied entrepreneurship in their final year of
study at their respective universities. The study
adopted a census which entails using the entire
population as it is manageable. Data collection
was done using a structured questionnaire on a
four-point Likert scale to elicit relevant informa-
tion from the university students. Cronbach Al-
pha was utilised to measure the instrument’s in-
ternal consistency, and the result obtained
shows that the instrument is reliable (0.678).
Multiple regression was used to analyse data
through IBM SPSS version 25.

RESULTS AND DISCUSSION

The instruments were administered to the fi-
nal year students of the selected Departments
in the three Universities in Nigeria. Three hun-
dred fifty-seven copies of the questionnaire were
administered, and 334 were completed correctly and
returned. This represents a 93.6 percent response
rate. Below is a presentation and discussion of the
results.

Ho, : Teaching methods have no significant
effect on the entrepreneurship development of
millennials in Nigerian universities.

Table 2 shows the correlation coefficient (r =
0.604, p 0.05) between EE pedagogical approach-
es (teaching for entrepreneurship, teaching
about entrepreneurship, and teaching through
entrepreneurship) and entrepreneurship devel-
opment. The table of correlation coefficients re-
veals that EE teaching approaches have a sig-
nificant positive relationship with the dependent
variable (entrepreneurship development). The
correlation coefficient is 0.604 or 60.4 percent,
and the p-value is less than 0.05. The null hy-
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Table 2: Pearson’'s correlation between EE teaching methods and entrepreneurship development of

students in Nigerian Universities

EE teaching methods Entrepreneurship

development

EE Teaching Methods
Sig. (2-tailed)
N

Entrepreneurship Development
Sig. (2-tailed)
N

Pearson's Correlation

Pearson's Correlation

1 604"
.002
334 334
604" 1
.002
334 334

“Correlation is significant at the 0.01 level (2-tailed).
Source: IBM SPSS statistics version 25

pothesis was rejected with this level of signifi-
cance. This finding suggests that EE teaching
approaches have a favourable and considerable
impact on students’ entrepreneurial growth in
Nigerian universities. The correlation between
the two variables, on the other hand, is not only
significant but also strong and positive. After
recognising the link between EE teaching tech-
niques and entrepreneurship development, re-
searchers used multiple regression analysis to
determine the contribution of each EE teaching
method to the entrepreneurship development of
students at Nigerian universities. Table 3 shows
the EFA findings, which show the factor loading
for each EE theme.

Cronbach’s alpha coefficient and IBM SPSS
statistics version 25 were used to examine the
internal reliability of components or factors in
the EFA test. Teaching via entrepreneurship
(0.696), teaching for entrepreneurship (0.623) and
teaching about entrepreneurship have Cron-
bach’s alpha values of 0.696, 0.623 and 0.623,
respectively (0.602). Internal consistency of 0.703
was found for a factor including a four-item mea-
sure of entrepreneurial development. Because
the Cronbach’s Alpha Coefficients were over
0.600, no factor was ruled out of the measure-

ment model. The multiple regression analysis
shown in Table 4 was used to assess the EE
teaching techniques in this work based on the
EFA results. The result also combines the model
summary, ANOVA, and coefficients into a single
broad table, providing a clear and comprehensive
picture.

The regression model’s R2 is 0.526, with an
adjusted R2 of 0.421, as shown in Table 4. The
model (EE teaching approaches) accurately pre-
dicts 42.1 percent of entrepreneurship develop-
ment differences. This is significant at p<0.05, in-
dicating that the independent variables of differ-
ent EE teaching methods and the dependent vari-
able have a substantial association (entrepreneur-
ship development). These findings refute the null
hypothesis, suggesting that the EE teaching style
(teaching for, teaching about, and teaching via
entrepreneurship) substantially impacts entrepre-
neurship development. The standardised Beta and
corresponding P-values for teaching about entre-
preneurship (= 0.119, p<0.000), teaching for en-
trepreneurship (8 =0.192, p< 0.002), and teaching
through entrepreneurship (3 =0.281, p<0.001) show
that teaching through entrepreneurship contrib-
uted the most to the model, followed by teaching
for entrepreneurship and teaching about entrepre-

Table 3: Exploratory factor analysis of the measurement of EE teaching methods

Item Mean SD Factor Item total
loading correlation
EE Teaching Methods Factor
Teaching through entrepreneurship 4.32 1.411 .836 .598
Teaching for entrepreneurship 2.74 799 721 .532
Teaching about entrepreneurship 2.62 748 .642 .524

Source: IBM SPSS statistics version 25

KMO = .784; X2 = 727.252; DF= 3; P < .001; Cronbach’s o = .618; Percentage of variance explained = 65.73%.

Int J Edu Sci, 38(1-3): 70-79 (2022)
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Table 4: Themes of EE teaching method as predictors of entrepreneurship development

R R2 Adjusted F Beta t Sig
R2
Teaching about entrepreneurship .783a .526 421 18.478 - - .000b
Teaching for entrepreneurship 119 1.844 .000
Teaching through entrepreneurship 192 2.012 .002
(Constant) .281 2.041 .001
a. Dependent Variable: entrepreneurship development - 2.221 .002

b. Predictors: (Constant) Teaching for entrepreneurship, teaching about entrepreneurship, teaching through entre-

preneurship

Source: IBM SPSS statistics version 25

neurship. These data show that the EE teaching
approach (teaching for entrepreneurship, teach-
ing about entrepreneurship and teaching via en-
trepreneurship) predicts millennials’ entrepreneur-
ship growth in Nigerian institutions. This study’s
findings establish that teaching through entrepre-
neurship is an essential teaching method that
should be embraced to improve the development
of entrepreneurial skills among university students.
This corroborates Sirelkhatimand and Gangi’s (2015)
argument that learning “through” real-world en-
trepreneurship allows students to get hands-on
experience of “becoming” entrepreneurs instead
of “pretending” to be one. Incubators, live projects
which offer students the opportunity to collabo-
rate with real entrepreneurs, business simulation,
and internships in an entrepreneurial venture are
examples of teaching through entrepreneurship

Table 5: Model summary

(Chang and Rieple 2013; Vincett and Farlow 2008;
Wang and Verzat 2011).

For further exploration of this theme, the study
examines the second hypothesis as stated below:

Ho,: Teaching methods used in Nigerian uni-
versities are not effective to turn millennials into
start-up entrepreneurs.

The findings are in accord with the second
hypothesis, revealing an inter-correlation coeffi-
cient between teaching methods (teaching for en-
trepreneurship, teaching about entrepreneurship,
and teaching through entrepreneurship) and en-
trepreneurship development. In Tables 5 and 6, the
correlation coefficients were significant with R = 0.
646, R2=0.437 and adjusted R2 =0.394. This means
that the predictor factors of teaching for entrepre-
neurship, teaching about entrepreneurship, and
teaching through entrepreneurship as criterion

Model R R square

Adjusted R square Std. error of the estimate

1 .646a 437

.394 .592

a. Predictors: (Constant), Teaching for entrepreneurship, teaching about entrepreneurship, teaching through

entrepreneurship
Source: IBM SPSS statistics version 25

Table 6: ANOVAa

Model Sum of squares Df Mean square F Sig.
1 Regression 68.263 3 7.014 21.179 .001b
Residual 109.320 331 .329
Total 177.583 334

a. Dependent Variable: Entrepreneurship development

b. Predictors: (Constant), Teaching for entrepreneurship, teaching about entrepreneurship, teaching through entre-

preneurship

Source: IBM SPSS statistics version 25
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Table 7: Coefficientsa

Model Unstandardised Standardised t Sig.
coefficients coefficients
B Std. error beta

1 (Constant) .459 .263 2.620 .003
Teaching about entrepreneurship -.121 .059 -.191 -1.251 .004
Teaching for entrepreneurship .083 .037 .085 1.219 .001
Teaching through entrepreneurship .089 .022 127 2.052 .000

a. Dependent: Entrepreneurship development

Source: IBM SPSS statistics version 25

variables combined to account for 39.4 percent of CONCLUSION

the variability in entrepreneurial development.

The regression model also highlighted the im-
pact of each teaching approach in predicting mil-
lennials’ entrepreneurial growth in Nigerian uni-
versities. The resultin Table 7 shows that the teach-
ing techniques (teaching about entrepreneurship)
are significant and negatively influence the entre-
preneurial development of millennials at Nigerian
universities, as indicated by the regression weight.
Because the sign associated with the regression
weights (b) indicates the direction of prediction,
only teaching about entrepreneurship has a nega-
tive impact on millennial entrepreneurship devel-
opment in Nigerian universities, whereas teaching
for entrepreneurship and teaching through entre-
preneurship have a positive effect. This finding
depicts that teaching methods have a significant
and positive effect on the entrepreneurship devel-
opment of millennials in Nigerian universities. This
result shows that though teaching methods are
significant to the entrepreneurship development
of millennials in Nigerian universities, teaching
methods used in Nigerian universities are not ef-
fective in turning millennials into start-up entre-
preneurs. Therefore, if Nigerian lecturers continue
to adopt teaching about entrepreneurship, there
are more chances that millennials may not have the
skills to start their respective entrepreneurial ven-
tures. In the Nigerian university system today, the
Nigerian University Commission has made it man-
datory that before any student graduates from the
university, they must have entrepreneurship skills
to address graduate unemployment in Nigeria (1g-
bokwe-Ibeto et al. 2018). However, Nigerian uni-
versities’ teaching methods (teaching about entre-
preneurship) have seen little or no changes among
Nigerian university graduates, thus putting a surge
in unemployment in Nigeria.

Int J Edu Sci, 38(1-3): 70-79 (2022)

The study has found that Nigerian universi-
ties tend to adopt teaching about entrepreneur-
ship which is theoretically driven and has a little or
negative effect on the entrepreneurship develop-
ment of millennials. It is less surprising that many
Nigerian graduates who had in their period in the
university acquired entrepreneurship training us-
ing teaching about entrepreneurship approaches
have ended up being unemployed because of a
lack of practical entrepreneurship training (teach-
ing “for” and “through” entrepreneurship). The
article aimed to examine the effect of teaching meth-
ods on the entrepreneurship development of mil-
lennials in three Nigerian universities. Generally,
the teaching methods in EE can be categorised
into three broad themes. The first theme is a teach-
er-centred teaching technique that teaches “about”
entrepreneurship and heavily relies on theoretical
knowledge. In teaching about entrepreneurship,
the aim is to raise students’ knowledge of entre-
preneurship as a possible fruitful career. The sec-
ond and third themes of teaching “for” and
“through” entrepreneurship are more suitable to
turn graduates into entrepreneurs. These consti-
tute teaching methods which are more learner-cen-
tred to develop an entrepreneur’s abilities rather
than just providing knowledge. These instructional
approaches frequently establish an atmosphere in
which students can simulate real-world business
issues or start or contribute to the formation of
new ventures. The study asserts that teaching
“for” and “through” entrepreneurship is more like-
ly to contribute to entrepreneurship development
in Nigeria and beyond.

RECOMMENDATIONS

This paper recommends that lecturers in Nige-
rian Universities should reduce teaching methods
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about entrepreneurship and instead adopt and
support the implementation of practice-oriented
teaching and learning “for” and “through” entre-
preneurship if they are to develop students who
become entrepreneurs after graduation.
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